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Presentation Overview 

• Physician Assistant Education 

• PA 6210:  Health, Justice and Society 

• Pedagogical Goals for Redesign 

• Approach to Redesign 

• Preliminary Data 
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Objectives 

● Discuss blended learning principles in context 
of PA and other health professional training 

● Describe a model for blended learning course 
design encouraging future reflective practice 

● Discuss how purposive structuring in a 
blended course can promote increased 
reflection, interaction, and application 
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PHYSICIAN ASSISTANT EDUCATION 

• Need more health professionals (PAs)  

• Need expanded curricula  

• Emphasis on problem and case-based 

learning 

• Increase in use of online technologies 

 



PA 6210: HEALTH, JUSTICE & SOCIETY 

• 2 credit, first semester course to introduce 

new PA students to social dynamics of 

health 

• Challenges 

• Large class sizes 

• Theatre style classroom 

• Variety in student backgrounds 

 

 



PA6210: OUR GOALS 

• Promote reflection, critical thinking, meta-

cognition, and application of concepts in 

future practice 

• Increase interaction 

• Negotiate different backgrounds 

• Negotiate class size  

• Promote communities of inquiry 

• Promote teams and teaming 

 

 



BLENDED DEFINITION 

… integrates online with traditional face-to-

face class activities in a planned, 

pedagogically valuable manner   
 

and 
 

where a portion (institutionally defined) of 

face-to-face time is replaced by online 

activity.  
(Picciano, 2009) 

 

 

 



MULTI-MODAL MODEL (PICCIANO,2009) 

 



PEDAGOGICAL GOALS 

• Educating the Reflective Practitioner (Schon, 

1987) 

• Reflect (online quiz, wiki, online Discussion) 

• Reflect in Action (classroom discussion, 

scenarios, role-play) 

• Reflect on Action (online journal) 

 

 

 



HEALTH JUSTICE & SOCIETY 
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OL DC Wiki  OL DC Wiki 

Friday Saturday  Sunday  Monday  Tuesday  Wednesday  Thursday  

Readings/ 
Lectures  

 

Online  (OL) 
discussion/ OL 
quiz 

 
(Reflect)  

Online  (OL) 
discussion/ 
OL quiz 

 
(Reflect)  

OL Summary 

 
FTF Class 
Session 

 
(Reflect in 
Action) 

OL DC Wiki  OL DC Wiki  

Course week  

Calendar week 





PEDAGOGICAL GOALS 

• Higher levels of learning (McDonald, 2012; Illeris, 

2003; Bandura, 1986) 

• Purposive structuring 

• Reflection 

• Interaction 

• Application 

 



PEDAGOGICAL GOALS 

• Communities of Inquiry (Garrison & Kanuka, 2004; 

Garrison & Anderson, 2003) 

• Promote cohesion supporting open communication 

• Encourage critical debate; negotiation of meaning 

• Promote reflection and critical thinking 

• Requires social, cognitive and teaching presence 

 





EXAMPLE 

• Pre- class discussion 
• Prior to our FTF class session, in your group discussion boards, define your 

assigned “ism” and using the “Gardener’s Tale” discuss the 3 levels of the 

assigned ism.  

• FTF class activity 
• In your new assigned group a) give a summary of your team’s discussion, b) 

discuss how a patient’s intersection of these “isms”  may affect their care and c) 

we as clinicians, may do about them.  

• Journal entry  
• Reflect upon the readings, lecture, and face-to-face discussion on gender versus 

sex. In your journal entry, discuss how they informed your previous 

conceptualizations of gender and sex. Then, describe health care challenges of 

the sexual minorities including LGBT health disparities.  How might your 

understanding of these challenges influence your future practice?  





TEAMS AND TEAMING 

• Team charter 

• Rotation of online summary responsibility 

• Team assignments 



WHAT WE’VE LEARNED SO FAR 

• Never enough structure 

• Must brief guest lecturers on the course structure 

• Reflection, application and synthesis visible in 

online assignments before f2f class 

• Journals demonstrate recognition and reflection 

upon biases 

• Journals demonstrate understanding of application 

of concepts to future practice 

• Program should have significant online presence 

in other classes to support blended course 





STUDENT REACTIONS 

 

•Most value reading responses of peers in online discussions  

•Some indicate awareness of how online discussion influences 

levels of discussion in face-to-face classes 

•Many value thinking about materials prior to for the same reason 

•Most share concerns about amount of work relative to course 

credits and other courses they are taking 

•A few see no value in the online portion of the course; they want 

discussion and lectures but only in the class 

•Many felt coursework was repetitive and disliked online discussions 

prior to face-to-face sessions  
 
 
 



DISCUSSION 

• How does student’s paradigm of learning 

influence perception of blended course? 

• How does socialization from discipline 

influence perception of blended courses? 

• What is an appropriate workload in a 

blended course? 

• What can be used to support a blended 

course within a PA program? 
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